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matical, 176, 21472-21572
real, and acquisition of skills, 41
social, 229
structures of, 218
Kohlberg, L., 216
and development of moral judg-
ment, 10-1I
Kuhn, T. S, and awareness of
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level of, and intellectual level,
146

logical relationships in, 142, 144,

45
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